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Abstract 
1. This study included both qualitative and quantitative research approaches and utilized two general 
instruments. Making use of focus group discussions and a structured oral interview with an American 
native speaker. Once the transcriptions of the interview were ready, the researcher forwarded it to three 
expert raters. Findings show that the level of communicative competence in oral and writing skills of the 
students is both acceptable; however, they differ in their numerical values. In terms of grammatical 
competence in oral skill, the average rate is 3.10 while the respondents obtained an average rate of 2.91 in 
their writing skill. In terms of discourse competence in oral skill, the average rate is 3.10, while the 
respondents obtained an average rate of 2.68 in their writing skill. In sociolinguistic competence in their 
oral skill, the respondents obtained an average rate of 3.29 and 3.01 in their speaking skill. For the strategic 
competence, the respondents got an average rate of 3.12 in their oral skill and an average rate of 2.73 in 
their writing skill. Based on the findings of the study, it can be disclosed that the communicative 
competence of the students both in speaking and writing skills is acceptable, having an average rate of 3.15 
and 2.84 respectively.  Their communicative and sociolinguistic competence could still be improved. Based 
on the foregoing conclusion, it is recommended that the module created by the researcher be used in their 
English classes since the topics included in the module were relevant to the actual findings. It is important 
for the different school administrators to ensure that the teachers are able to carry out the suggested topics 
included in the module. 
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1. Rationale 
     Communicative competence has always been the goal of every language classroom wherein instructions are 
geared toward the components on organizational, pragmatic, systematic and psychomotor (Brown, 1994). Brown 
(994) stresses that authentic language and real-world tasks enable students to see the relevance of classroom activity 
to their long term communicative goals by introducing natural texts rather than artificial ones where students will 
more readily dive in to the activity and that these communicative goals are best attained if enough attention is given 
to language use and not just usage, to fluency and not just accuracy, to realistic language and contexts and to how 
these students’ apply the learning in real life situations.  Further, he said that the learner capitalizes on his ‘strategic 
investment’ in mastering the target language. He thinks of ways and means to improve his competence of the 
language and is directly involved in his own learning process. Yet one must understand that strategies used differ in 
each situation depending on the learner in solving the problems or tasks given to him. 
     To Hymes, in understanding actual linguistic performance, one must consider more than just what utterances are 
possible according to the rules of any given linguistic system or what utterances are feasible, because it is important 
to consider the factors governing the appropriateness of an utterance and how the conditions that define what is 
appropriate are linked to the factors governing the possible and feasible in determining the actual speech 
performance. Communicative competence can refer to what a speaker needs to know to communicate effectively 
(Cabalquinto, 1989). The whole of the communicative event is considerably greater than the sum of its linguistic 
elements. Moreover, language is made up of a collection of units, all related to each other in very particular ways, on 
different levels.  These different levels are themselves related in various ways to each other.  The primary function 
of language is to express meanings and to convey these to someone. 
     Tongco, as cited by Prejoles (1997) in her study, said that difficulties in oral communication continue to pose a 
challenge to language teachers and that over the past few years, educators and language specialists have searched for 
ways to make language teaching relevant and effective. Freeman, as cited by Prejoles (1997), believes that 
communicative competence will be enhanced if the students are made to feel that they are working on 
communicative skills, practicing some functions within a social context, not just accumulating knowledge of 
vocabulary and sentence level structures. Communication is vital in all areas of one’s life. It is used to persuade, 
influence relationships, inform and share and uncover information.   
     Inspired by the researches of Pastrana (1980) and Prejoles (1997) and driven by the researcher’s own growing 
interest in communicative competence, a similar study has been carried out. The researcher has been in the Academe 
for six years now as a College Instructor handling English subjects. She has always been faced with the same 
dilemma over the years on how to make English subject appealing, meaningful and lovable to her students, thus 
making them more participative during class discussions and making them more confident with their written and 
speaking skills. The result of this study will greatly aid the researcher and the English teachers in becoming more 
effective and efficient in their teaching, thus helping them to achieve one of the language classroom’s goals, which 
is to help the students become a good manipulator of the English language. Further, the proponent also intended to 
conduct a study on a micro level by analyzing the communicative competence of the selected high school graduating 
students of Mandaue City. The outcome of this investigation is beneficial to the students as well as to the English 
teachers because the module is generated from a case study, thus making the learning process of every language 
classroom more fun, ideal and meaningful. 
     This study, which is based on the communicative competence theories, was undertaken in an effort to identify 
and recognize the needs of the students and for every language classroom to achieve its goals.  The need for this 
communicative competence assessment was to cross the gap between the current level of communicative skills and 
the goals set. In this context, the study on communicative competence has provided an essential and distinctive 
database. Nevertheless, this study marked differences on the different studies made by Pastrana, Prejoles and other 
researches pertaining to communicative competence.  Firstly, it focuses on Sociolinguistics which is an interesting 
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area. Secondly, it is a case study, which means it is an analysis and an in-depth study. Thirdly, the present study 
used a variety of research designs. Both quantitative and qualitative research methods were used. Fourthly, in 
assessing the speaking skills of the respondents, a native American English speaker was hired to conduct an 
interview. 
2. Theoretical Background 
 
     For clarity and emphasis, this study is anchored on Canale and Swain’s (1987, cited in Ohno, 2011) notion of 
communicative competence as a synthesis of an underlying system of knowledge and skill needed for 
communication. In their concept of communicative competence, ‘knowledge’ refers to the conscious or unconscious 
knowledge of an individual about language and about other aspects of language use. According to them, there are 
three types of knowledge: knowledge of underlying grammatical principles, knowledge of how to use language in a 
social context in order to fulfil communicative functions and knowledge of how to combine utterances and 
communicative functions with respect to discourse principles. In addition, their concept of skill refers to how an 
individual can use the knowledge in actual communication. According to Canale (1987), skill requires a further 
distinction between underlying capacity and its manifestation in real communication or performance (Bagariü and 
Djigunoviü, 2007).   
 







Figure 1.  Model of Communicative Competence by Canale and Swain (1987), cited in Ohno (2011) 
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     Canale and Swain, as cited by Ohno (2011) believe that the sociolinguistic work of Hymes is important to the 
development of a communicative approach to language learning. Their work focuses on the interaction of social 
context, grammar, and social meaning.  Although Hymes said that there are values of grammar that would less be 
useless without rules of language, Canale and Swain maintain that there are rules of language use that would be 
useless without rules of grammar.   They strongly believe that the study of grammatical competence is as essential to 
the study of communicative competence as is the study of sociolinguistic competence. Canale and Swain’s four 
components of communicative competencies are grammatical competence, discourse competence, sociolinguistic 
competence and strategic competence. 
     Ohno (2011) further pointed out that grammatical competence is the ability to recognize and produce the 
distinctive grammatical structures of a language and to use them effectively in communication and the ability to use 
the forms of the language such as sounds, words, and sentence structure.  It concerns the mastery of the language 
code itself - lexicon, syntax and semantics.  Canale and Swain (1987, cited in Ohno, 2011) pointed out that 
grammatical competence will be an important concern for any communicative approach whose goals include 
providing learners with knowledge of how to determine and express accurately the literal meaning of utterances.   
They believe that knowledge of these rules will be crucial in interpreting utterances for social meaning, particularly 
when there is a low level of transparency between the literal meaning of an utterance and the speaker’s intention. 
     While discourse competence concerns the mastery of how to combine grammatical forms and meanings to 
achieve a unified spoken or written text in different genres, the cohesion and coherence of utterances or sentences.  
It is used to refer to two related, but distinct abilities. Textual discourse competence refers to the ability to 
understand and construct monologues or written texts of different genres, such as narratives, procedural texts, 
expository texts, persuasive (hortatory) texts, descriptions and others. These discourse genres have different 
characteristics, but in each genre there are some elements that help make the text coherent and other elements which 
are used to make important points distinctive or prominent. 
     Learning a language involves learning how to relate these different types of discourse in such a way that hearers 
or readers can understand what is going on and see what is important. Likewise it involves being able to relate 
information in a way that is coherent to the readers and hearers. Whereas, sociolinguistic competence, addresses the 
extent to which utterances are produced and understood appropriately in different sociolinguistic contexts depending 
on contextual factors. 
     On the other hand, Cascallar and Henning (2011) said that strategic competence is a set of strategies devised for 
effective communication and put into use when communication breaks down. It is said to involve the ability to 
recognize, assess, infer and compensate for deficiencies.   
     Another explanation of Canale and Swain, as mentioned by Ohno (2011), strategic competence is made up of 
verbal and non-verbal communication strategies that may be called into action to compensate for breakdowns in 
communication due to performance variables or to insufficient grammatical competence. It is composed of the 
mastery of verbal and non-verbal communication strategies that may be called into action for two main reasons: (a) 
to compensate for breakdowns in communication due to limiting conditions in actual communication or to 
insufficient competence in one or more of the other areas of communicative competence; and (b) to enhance the 
effectiveness of communication. 
     Ohno (2011) pointed out that the idea of communicative competence is originally derived from Chomsky’s 
distinction between competence and performance. By competence, Chomsky means the shared knowledge of the 
ideal speaker-listener set in a completely homogeneous speech community.  Such underlying knowledge enables the 
user of a language to produce and understand an infinite set of sentences out of a finite set of rules. The 
transformational grammar provides for an explicit account of this tacit knowledge of language structure, which is 
usually not conscious but is necessarily implicit. Hymes says that the transformational theory carries to its perfection 
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the desire to deal in practice only with what is internal to language, yet to find in that internality that in theory is of 
the widest or deepest human significance.  
     Moreover, Ohno (2011) mentioned Widdowson’s view, saying that language learning is not merely acquiring the 
knowledge of the rules, but also acquiring the ability to use language to communicate. He says that knowing a 
language is more than how to understand, speak, read, and write sentences, but how sentences are used to 
communicate. Widdowson (1983, cited in Ohno, 2011) added the idea that once competence is acquired, 
performance will take care of itself is false.  He states that six or more years of instruction in English does not 
guarantee normal language communication.  He suggests that communicative abilities have to be developed at the 
same time as the linguistic skills; otherwise the mere acquisition of the linguistic skills may inhibit the development 
of communicative abilities.  Widdowson’s idea seems to be influenced by Hymes’ thought that children acquire not 
only the knowledge of grammar, but also the knowledge of appropriateness.  Hymes points out that children acquire 
knowledge of sociocultural rules such as when to speak, when not to speak, what to talk about with whom and in 
what manner, at the same time as they acquire knowledge of grammatical rules. With this, Widdowson (1983) 
strongly suggests that communicative competence be taught alongside with linguistic competence. 
     To make the decision of teaching both linguistic and communicative competence clear, Widdowson distinguishes 
two aspects of performance: “usage” and “use”.  He explains that “usage” makes evident the extent to which the 
language user demonstrates his knowledge of linguistic rules, whereas “use” makes evident the extent to which the 
language user demonstrates his ability to use his knowledge of linguistic rules for effective communication.  He also 
distinguishes two aspects of meaning: “significance” and “value”.  Significance is the meaning that sentences have 
in isolation from the particular situation in which the sentence is produced.  Value is the meaning that sentences take 
on when they are used to communicate. 
     Accordingly, acquisition of linguistic competence is involved in use. Widdowson suggests that the classroom 
presentation of language must ensure the acquisition of both kinds of competence by providing linguistic and 
communicative contexts. Linguistic context focuses on usage to enable the students to select which form of sentence 
is contextually appropriate while communicative context focuses on use to enable the students to recognize the type 
of communicative function their sentences fulfill.  He suggests that the selection of content should be made 
according to its potential occurrence as an example of use in communicative acts rather than as an example of usage 
in terms of linguistic structure. Grammar must be based on semantic concepts and must help a learner to acquire a 
practical mastery of language for the natural communicative use of language. 
     The communicative competence model emphasizes the importance of the four language skills since they are 
viewed as manifestations of interpreting and producing a spoken or written piece. With this framework as the basis 
and taking the intercultural component as the point of departure, a variety of activities in the four language skills are 
presented for teaching learners intercultural communicative competence. Communicative competence is the 
interaction of the grammatical (formally possible), psycholinguistic (implementationally feasible), sociocultural 
(contextually appropriate), and probabilistic (actually done) systems of language.  All these, according to Hymes, 
show that communicative competence refers to the psychological, social and cultural rules which discipline the use 
of speech in social settings.  It includes not only linguistic forms of language but also its social rules.  
3. Statement of the Problem 
 
     This study sought to assess the communicative competence of the secondary senior students of Mandaue City as 
basis of proposed English Language Module. Specifically this investigated the oral and written competencies of the 
following: 
 
 
1. Grammatical competence in terms of: 
1.1. pronunciation/orthography, 
1.2. semantic appropriacy of lexis, 
231 Charita B. Lasala /  Procedia - Social and Behavioral Sciences  134 ( 2014 )  226 – 237 
1.3. vocabulary, 
1.4. morphology, and 
1.5. syntax 
2. Discourse competence in terms of: 
2.1. cohesion, and 
2.2. coherence 
3. Sociolinguistic competence in terms of: 
3.1.     register, and 
3.2.     performance 
4. Strategic competence in terms of: 
4.1.    fluency, 
4.2.    density of information transfer,  
4.3.    hesitation phenomena, 
4.4.    non-verbal compensation, 
4.5.   verbal compensation, 
4.6.   confidence/neatness, and 
4.7.   overall strategic success 
5. Based on the findings of the study, what English Language Module can be designed? 
 
4. Methodology 
 
4.1 Research design 
 
     The design included the qualitative and quantitative research approaches, research environment, research 
instruments, data gathering procedures and data analysis. 
 
4.2 Research environment 
     The study was conducted in selected high schools in Mandaue City, namely Mandaue City Comprehensive 
National High School (Main Campus), Maguikay National High School, Tipolo National High School and 
Pagsabungan National High School. 
 
     Mandaue City is one of Cebu province’s urbanized cities. It is located in the middle eastern coastal region of 
Cebu. Bordering on its right side are Mactan Island where Lapu-Lapu City is located.  The city has an area of about 
34.87 square kilometres with 27 barangays.  
 
4.3 Research respondents 
  
     The selected graduating high school students were utilized as the research respondents and cluster sampling was 
used. A total of 12 informants from the four districts of Mandaue Division: North, South, East and West were 
involved in the study. Each school with the approval of the school principals and the help of the guidance 
counsellors and the English teachers chose three students to be the respondents wherein one of them was categorized 
as a Superior Student, one an Average Student and the other one as a Regular Student.   
 
Selection of key informants.  The research locations were chosen in terms of population of the graduating students 
in a district and these schools were strategically situated in Mandaue City.  
 
The selected schools. The study was primarily conducted in the following government funded schools. These 
schools were selected based on location and population.  The schools are stated as follows: 
 
Mandaue City Comprehensive National High School (Main Campus) is located at Plaridel St., North Reclamation 
Area, Mandaue City. It is one of the biggest schools in Mandaue City in terms of population of their fourth year 
graduating students. 
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Maguikay National High School is one of the schools in the West District of Department of Education, Mandaue 
Division.  It is located at the heart of Barangay Maguikay. 
 
Tipolo National High School is a public school and one of the four schools located in Barangay Tipolo, Mandaue 
City.  It is right across the infamous San Miguel Corporation and fronting Mandaue City’s Hall of Justice. 
 
Pagsabungan National High School is the sole secondary school built in Barangay Pagsabungan. It was built to serve 
as an extension of Canduman National High School in Barangay Canduman, a neighboring barangay. 
 
4.4  Research instrumentation 
 
     This study utilized two general instruments since it attempted to use qualitative and quantitative methods. In the 
qualitative research, Focus Group Discussion was made with the different English teachers. Photos and interview 
sheets duly signed and confirmed by the interviewees were utilized as proofs. 
 
     For the quantitative dimension of the study, the researcher prepared her own instrument adapted from the study 
of Pastrana (1980) for the written exercise. For the oral interview, it made use of a structured oral interview 
patterned after Pastrana (1980) and Prejoles (1997) in their studies on linguistic and communicative competence and 
adopted a rubric used by Grant Henning and Eduardo Cascallar (2011) on the Study of the Nature of 
Communicative Competence. This structured interview covered informal, formal and intimate topics or questions 
prepared by the researcher. However, the interviewee, an American native speaker, was not limited to the prepared 
topics or questions, for he was given the liberty to ask follow-up questions. 
 
     Each respondent was interviewed at the time allowed by the school principal, and responses were video-taped by 
the researcher. The video-taped interviews were then transcribed and individually rated based on a standard set of 
criteria adopted from Grant Henning and Eduardo Cascallar.   
 
     Once the transcriptions of the interview were ready, the researcher then forwarded it to three expert raters, two of 
whom holds a Doctorate degree, wherein one is a concurrent dean in one of the notable colleges in Iligan City while 
the other one is one of the best English professors in one of Cebu’s finest university. The third rater is a graduate 
from one of the Philippines’ top university, and she is currently pursuing her Doctoral degree in one of Cebu’s most 
respected university. 
 
4.5 Research procedure 
 
   Data gathering was done in the months of February and March 2012. The researcher administered the 
questionnaires and hired a native American English speaker to conduct the interview with the respondents, involving 
the use of a video to document the proceedings.  The interviews were then transcribed.  Still photos were also taken 
to serve as proofs of the interview and of administering the written exercise. 
 
     In regard to the key informants, the researcher approached them first and asked permission from Mandaue City’s 
Department of Education’s Division Superintendent.  Upon earning the approval of the letter request, the researcher 
went to see the different school principals of the selected schools.  The selections of the respondents were made by 
the different school principals with the aid of the school’s guidance counsellor and the fourth year English teachers. 
With their consent, the written exams and interviews were done at their own convenience. 
 
4.6 Data Analysis 
 
Quantitative Data. Data from the quantitative instruments were analyzed using the norms of each instrument to 
elaborate the different interviews and experiences that were presented in the study. The interviews conducted to 
answer sub-problem two (2) were integrated in the narratives. 
 
     The research involved the averaging of summation of ratings given by the raters.  The formula used was: 
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Area of competence  =   Summation of ratings given 
                                            Number of variables 
 
     In order to arrive at a definite interpretation of each scale, the researcher assigned the following hypothetical 
mean range to the scale: 
   Range     Scale 
  4.21    - 5.00  Superior 
  3.41    - 4.20  Very Good    
  2.61    - 3.40  Acceptable 
  1.81    -  2.60  Marginal 
  1.0    -  1.80  Poor 
 
     For clarity on the ratings of the written exercise, the following descriptions are given to the following scales: 
  
     Superior. It means that the respondent’s main idea or topic sentence is clear and it is in the right place and it is 
mentioned again in the last sentence. Its main idea is supported by four or more sentences that give details about it 
wherein each supporting detail sentence has been expanded. The penmanship is neat and readable, and has no 
visible erasures, smudges or cross outs. There is no serious grammar error and that all sentences use correct 
spelling, capitals, punctuation and end marks. 
 
     Very Good. It means that the main idea or topic sentence is clear and in the right place but there is no reference 
to the topic in the last sentence. The main idea is supported by three sentences that give details about it wherein 
each supporting detail sentence has been expanded. The penmanship is generally neat but is occasionally hard to 
read and has some obvious erasures or smudges. There are fewer than two grammar errors and that sentences have 
fewer than two errors in spelling, capitals, punctuation and end marks. 
 
     Acceptable. It means that the main idea or topic sentence is either unclear or not in the right place and that there 
was no reference to topic in the last sentence.  The main idea was supported by two sentences that gave details 
about it wherein each supporting detail sentence had been expanded.  The penmanship is generally neat, but is hard 
to read, and have some erasures or smudges.  There are fewer than three grammar errors and that sentences have 
fewer than three errors in spelling, capitals, punctuation and end marks. 
 
     Marginal. It means that the main idea or topic sentence is unclear and in the wrong place and that the idea is not 
brought up again. The main idea has only one supporting detail sentence and it has been expanded. The 
composition is not readable in some places, and has more than five erasures, smudges and cross outs.  There are 
fewer than five grammar errors and that sentences have fewer than five errors in spelling, capitals, punctuation and 
end marks.  
 
     Poor. It implies that the main idea or topic sentence is unclear and in wrong place and that the idea is not 
brought up again. There are no obvious supporting detail sentences to back up the main idea and the supporting 
detail sentences are stated without additional details or expanded information. The penmanship is generally not 
readable and that there are more than five erasures, smudges or crossed out words.  There are five or more grammar 
errors, and sentences have more than six errors in spelling, capitals, punctuation and end marks. 
 
     While the ratings were used in the oral examination, the following descriptions (adopted from Pastrana, 1980) 
were given to the following scales: 
 
     Superior. It means that the student is enthusiastic; he/she makes an extremely active effort to communicate 
using a wide variety of means, verbal and non-verbal to express himself or herself.  The student is never hesitant 
and halting. It is smooth and nearly effortless, approaching near-native delivery. The delivery is characterized by 
complete utterances, appropriate expressions and the use of the isolated words only when appropriate and he/she 
conveys all the information called for in the communication task. All relevant facts are included. 
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     Very Good. It means that the student is interested; he/she made a concrete effort to communicate and went well 
beyond what the task requires. The delivery is seldom hesitant or halting and seemed fairly smooth and effortless.  
Further, the delivery is characterized by very few incomplete statements, inappropriate expressions or isolated 
words with mostly complete utterances and that the student is able to convey most of the information called for in 
the communication task and nearly all of the relevant facts are included. 
 
     Acceptable. This shows that the student is alert; he/she tries to complete the communication task and is able to 
add something not specifically called for. His/her delivery is occasionally hesitant and halting with a few unnatural 
pauses and fragmented utterances and that it is characterized by some incomplete statements, an occasional 
inappropriate expression and a few isolated words with many short, complete utterances. Moreover, the student 
conveys much of the information called for in the communication task and many of the relevant facts are included. 
 
     Marginal. This suggests that the student is lightly attentive; he/she expressed what comes easily, but appears 
unwillingly to put forth any special effort. The delivery is often hesitant and halting with a few unnatural pauses 
and fragmented utterances and is characterized by quite a few incomplete statements, inappropriate expressions, 
and isolated words with some short, complete utterances.  Further, it indicates that the student is able to convey 
some of the information called for in the communication task and a large number of relevant facts are omitted. 
 
     Poor. It implies that the student is listless; he/she appears not to care if a message is properly conveyed.  The 
delivery is constantly hesitant and halting with a very large number of unnatural pauses and fragmented utterances 
and is characterized by a constant flow of incomplete statements, inappropriate expressions, and isolated words 
with only a few short complete utterances. Likewise, the student conveys very little of the information called for in 
the communication task and nearly all the relevant facts are omitted. 
 
     To authenticate the ratings of the students, the researcher asked the assistance of three English professors from 
Cebu and Mindanao, specifically Iligan City. Further, these raters were asked to provide their own assessments and 
comments to each activity, the written exercise and the interview. 
 
     The baseline and statistical data were presented, analyzed and interpreted.  They served as the bases for the 
different topics and activities that were included and implemented on the proposed English Language Module. 
 
The research flow 
     This presents the study with the conceptualization of the design on data gathering.  The qualitative data were 
gathered from the interview questions of the English teachers.  The responses were used in the analysis of the data. 
  
     For the quantitative data, the examination was administered by the researcher, and after the written exercise the 
same respondents had an actual face-to-face interview with a Native American English Speaker. Each respondent 
was asked three (3) sets of questions, an informal question, a formal and an intimate question.  The interview took 
not more than 10 minutes (and not less than five minutes). 
 
     From the findings of the study, the researcher then generated an English Language Module for the secondary 
senior students. 
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                                      Figure 2. The research flow 
 
5. Summary of Findings 
 
     The present study sought to assess the communicative competence of the secondary senior students of Mandaue 
City, the researcher anchored the conduct of the study on the theoretical model of communicative competence of 
Canale and Swain that communicative competence is important to the development of a communicative approach to 
language learning and that the study of grammatical competence is as essential to the study of communicative 
competence as is the study of sociolinguistic competence. 
 
1. The level of communicative competence in oral and writing skills of the students is both acceptable; 
however, they differ in their numerical values: 
1.1. In terms of grammatical competence in oral skill, the average rate was 3.10 which means 
acceptable, while the respondents obtained an average rate of 2.91 in their writing skill, which also 
means acceptable. 
1.2. In terms of discourse competence in oral skill, the average rate is 3.10 which means acceptable, 
while the respondents got an average rate of 2.68 in their writing skill, which also means 
acceptable. 
1.3. In sociolinguistic competence in their oral skill, the respondents obtained an average rate of 3.29 
which means acceptable and 3.01 in their speaking skill, which also means acceptable. 
1.4. For strategic competence, the respondents obtained an average rate of 3.12 in their oral skill, 
which means acceptable and an average rate of 2.73 in their writing skill, which also means 
acceptable. 
 
 
 
6. Conclusion 
 
     Based on the findings of the study, it can be disclosed that the communicative competence of the students both in 
speaking and writing skills is acceptable, having achieved an average rate of 3.15 and 2.84 respectively. Their 
communicative and sociolinguistic competence could still be improved. 
 
 
7. Recommendations 
 
     Based on the foregoing conclusion arrived, the researcher recommends the following: 
2. It is recommended that the module created by the researcher be used in their English classes since the 
topics included in the module were relevant to the actual findings. 
3. It is important for the different school administrators to ensure that the teachers are able to carry out the 
suggested topics included in the module. 
 
 
 
Designing Data Collection Data Gathering 
Proposed English Language 
Module
Drawing Conclusion 
Output Generation 
236   Charita B. Lasala /  Procedia - Social and Behavioral Sciences  134 ( 2014 )  226 – 237 
References 
 
Adolfo, Ermetes Jr. (2012). Students’ English proficiency poor: Philippines is lagging behind in terms of oral and written communications. 
@Bukisa.com. (5 June 2011. Web. 28 May 2012).  
Aljundi, S. (1991). Measuring grammatical competence and discourse competence of fifty students at the University of Santo Tomas.  Master’s 
Thesis.  University of Santo Tomas. 
Autida, M. A., & Saw, L. A. (2010). English 1: Study and thinking skills.  Cebu City: University of San Jose- Recoletos. 
Amarillo, M. E. (2012). Personal interview. 14 February.2012 
Anderson, A. & Lynch, T.  (1988). Language teaching: Listening. Oxford, U.S.A.: Oxford University Press. 
Bagariü, V., & Djigunoviü J. M.  (2007). Defining communicative competence.  Metodika, 8, br.1, Review Paper, 94-103. 
http://hrcak.srce.hr/file/42651 
Beare, K. (2012). Why is writing more difficult than speaking?. Weblog entry. About.com.English as 2nd Language. 29 May 2012. 
http://esl.about.com/od/esleflteachingtechnique/a/difference_speaking_writing.htm. 
Benlot, S.F. (2004). Study and thinking skills., Cebu City, Philippines: University of the Visayas. 
Benlot, S.F.  (2004). Communication skills 2: Writing the research paper. Cebu City, Philippines: University of the Visayas. 
Boloron, R. A. (2011). Sociolinguistic analysis of the Boholano lexico, phonemic variations of Cebuano Visayan.”  Doctoral Thesis.  University 
of San Jose-Recoletos. 
Brown, H. D.  (1994). Teaching by principles: An interactive approach to language pedagogy.  Englewood Cliffs: Prentice Hall Regents. 
Brown, J.D.  (1988). Understanding research in second language learning: A teacher’s guide to statistics and research design. Cambridge, MA: 
Cambridge University Press. 
Cabalquinto, M.A.  (1989). The communicative competence of graduate students of Cebu City. Doctoral Thesis. Cebu Normal University, 1989.  
Canale, M. (1987). The measurement of communicative competence. Annual Review of Applied Linguistics, 8, 67-84 
doi:10.1017/S0267190500001033. 
Capuno, G.G.  (2006). Linguistic competence of the fourth year students of MSU-IIT integrated developmental school, AY 2004-2005. Master’s 
Thesis.  Mindanao State University-Iligan Institute of Technology. 
Cascallar, E., & Henning, G.  (2011). Research reports: A preliminary study of the nature of communicative competence.  21 November 2011. 
www.ets.org/Media/Research/pdf/RR-92-17.pdf 
Caturza, R.A.  (2002). Discourse analysis of variant English in Cebu-based newspapers. Doctoral thesis.  Cebu Normal University, 2002. 
De Real, I.L.  (2001). Instructional materials using English movies to develop listening comprehension skills of advanced EFL Learners. Master’s 
Thesis.  De La Salle University. 
Doroja, G.T.  (2005). Metamorphic competence of the sophomore students of Ateneo de Manila University in relation to their English language 
proficiency. Master’s thesis.  Ateneo de Manila University. 
Essberger, J. (2012). Speaking versus writing: The pen is mightier than the spoken word or is it?.” Weblog entry. 29 May 2012. 
http://www.englishclub.com/esl-articles/200108.htm. 
Gershon, S. (2010). Developing oral communication skills: What, why and how. Research presenter. Philippine Association for Language 
Teaching, Inc. (PALT).  UP Diliman. 2 December 2010. Lecture. 
Holly, E.  (1999). The focus group research.  Illinois, U.S.A. : NTC Business Books. 
Hyde, S. Identifying intellectually gifted students: Common definitions and characteristics of advanced learners. 9 May 2012. 
http://suite101.com/article/identifying-intellectually-gifted-students-a70469. 
Juan-Usó, E. & Flor, A.M.  (2011). Teaching intercultural communicative competence through the four skills. 21 November 2011.  
http://rua.ua.es/dspace/bitstream/ 10045/10400/1/RAEI_21_09.pdf. 
Lasala, C.B. (2007). A proposed human resource program for Larmen de Guia and Royal Oaks International School. Master’s Thesis.  University 
of San Jose Recoletos. 
Litosseliti, L.  (2003). Using Focus Groups in Research.  London: MPG Books Ltd.   
Logmao, J. L. (1989). Error analysis of English verbs in written compositions of fourth year students in Marinduque Institute of Science and 
Technology. Master’s Thesis.  University of Santo Tomas. 
Longinos, R.A. (2009). Rubrics for performance-based activities. Cebu City, Philippines: SouthWestern University. 
Malicsi, J. (2005). The ELP written communication strategies, 3rd ed.  Quezon City, Philippines: Classics Foundation. 
Mauranen, A., & Ventola, E. (1996). Academic writing: Intercultural and textual issues. Philadelphia, U.S.A.: John Benjamins Publishing 
Company. 
Miranda, M.  (2001). Construction and validation of a communicative–integrative achievement test in English for the third year high school 
students of Jose Rizal University. Master’s Thesis.  De La Salle University. 
Naniong, N.M. (1997). A diagnostic test in English for first year students of higher education Institutions in Pangasinan.  Doctoral Thesis.  
University of Santo Tomas. 
Ohno, A.  (2011).  Communicative competence and communicative language teaching.  2 December 2011. http://cicero.u-bunkyo.ac.jp/lib/kiyo/ 
fsell2002/25-32.pdf. 
Pastrana, Cecilia C.  (1980). Determinants of linguistics and communicative competence of second language learners of English in the University 
of the Philippines Integrated School. Doctoral thesis.  University of the Philippines. 
Prejoles, Corazon A.  (1997). The oral discourse proficiency of the lower level 12 students in English.  Master’s thesis.  Cebu Normal University. 
Purpura, J.F.  (2002). Language proficiency and cognitive strategies of freshman Xavier High School Students, SY 2001-2002.  Master’s Thesis.  
Ateneo de Manila University. 
Quilala, F.P. (1977). Developing an integrated test to measure the communicative competence in English of fourth year high school students. 
Doctoral thesis.  University of the Philippines. 
Rosada, R.J.C. (2007). Entrepreneurial learning and success framework: The unschooled Entre-Pinoy Experience.  Doctoral thesis. Cebu Normal 
University, Philippines. 
237 Charita B. Lasala /  Procedia - Social and Behavioral Sciences  134 ( 2014 )  226 – 237 
Sadorna, M.L.C. (2000). Reading in English and Filipino: A study of self-reported strategy use and reading performance.  Doctoral Thesis.  De 
La Salle University. 
Sáez, F.T., & Martin, L.O..  (2011). Discourse competence: Dealing with texts in the EFL Classroom. University of Granada. 16 November 
2011.http://fernandotrujillo.es/wp-content/uploads/2010/05/discourse.pdf. 
Savignon, S.J.  (2011). Communicative language teaching: Linguistic theory and classroom practice. 2 December 2011. http://yalepress.yale.edu/ 
excerpts/0300091567_1.pdf. 
Spolsky, B. (2011). Communicative competence, language proficiency, and beyond. 16 November 2011. http://applij.oxfordjournals.org/ 
content/10/2/138.short. 
Subong, P.J.E.  (2005). Statistics for research. Manila: Rex Bookstore. 
Viado, A.M.  (1999). The English language needs of the secretarial students of the Philippine Christian University:  Implications for syllabus 
building. Master’s Thesis.  De La Salle University. 
Villanueva, P.M, Acurantes, D.C., & Aranzaso, R.C.  (2003). Writing skills for College, 2nd ed.  Quezon City, Philippines:  Katha Publishing Co., 
Inc. 
Wikipedia. (2012). Communication. 25 May 2012. http://en.wikipedia.org/wiki/ Communication. 
Wikipedia. (2011). Communicative competence.” 16 November 2011. http://en.wikipedia.org/wiki/Communicative_competence  
Wikipedia. (2012). Linguistic competence.” 13 March 2012. http://en.wikipedia.org/wiki/Linguistic_competence. 
Wikipedia. (2012). Morphology. 13 March 2012. http://en.wikipedia.org/wiki/Morphology_(linguistics). 
Wikipedia. (2012). Phonology. 13 March 2012. http://en.wikipedia.org/wiki/Phonology. 
 
